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Abstract
The paper presents the study which examines the modern trends in academic mobility in Russia, as well as in other countries, 
namely the growing popularity of short-term language courses abroad. It addresses short-term language courses abroad in the 
framework of the academic mobility program, with its practical part being developed and implemented at Novosibirsk State 
Pedagogical University. The impact of short-term language programs on the development of language competences is evaluated 
from students’ perspective. According to the presented data the university level students believe that participation in academic 
mobility program, realized via short-term courses, changes their attitude towards the target foreign language and culture from 
neutral to more positive, and has a positive impact on the development of their language competences.
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1. Introduction
One of the most prominent features of today’s education landscape is the modernization of higher education 
system, which promotes the accessibility, quality and effectiveness of education. Achieving these goals is largely 
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due to the development of academic mobility of students. According to the Bologna Declaration students’ academic 
mobility is one of the key criteria of the quality of higher education system in the country. 
At present academic mobility is becoming a more pronounced characteristic of modern higher education systems 
worldwide. The term ‘academic mobility’ implies a period of study, teaching and/or research in a country other than 
a student's or academic staff member's country of residence ('the home country') (Byram & Dervin, 2008).
Academic mobility is not a phenomenal thing. The idea of academic mobility emerged in the medieval times when 
the scholars wandered around the universities. Modern institutions of higher education cooperate with various 
foreign organizations which support academic mobility programs and offer immersion in foreign language 
environment. According to the data from the Organization for Economic Cooperation and Development (OECD), 
the mobility of international students has significantly increased in the past four decades, from 250,000 in 1965 to 
approximately 3.7 million in 2011 (OECD, 2011).
1.1. Academic mobility in Russia: an overview
Since Russia joined the Bologna process, the situation in the country with the opportunity to study in a partner-
organization has significantly improved, compared with the 1990s. Academic mobility is one of the most important 
aspects of the process of integration of Russian universities and science in the international educational 
environment. Moreover, academic mobility is crucial for personal and professional development process, as each 
academically mobile participant is faced with the need to deal with real life situations, and simultaneously analyze 
them from the ‘native’ and ‘foreign’ culture perspectives. The main purpose of academic mobility is to ensure the 
quality of the received higher education in the conditions of the formation of common world education space, to 
enable personal and professional growth of the participants, to meet the national as well as international standards in 
education. However, principal measures should be taken by the Russian Federation government to enable fully 
functional integration of Russian students into the global education environment. The place of Russia on the 
international market of educational services does not conform to its considerable educational potential. According to 
the National report of the Russian Federation prepared for the meeting of the Ministers of Education in London in 
2007, every year over 2,000 Russian citizens (students, post-graduate students, teachers, and researchers) undertake 
studies (further training, internship, etc.) in more than 30 countries under international partnership agreements 
between Russia and the educational institutions. According to the expert estimation, the Russian grant programs 
provide an annual opportunity for another 1,700 Russian citizens to participate in the mobility programs. The scale 
of academic mobility of the Russian students and teachers is evidently too small for such country as Russia.
Moreover, the mobility level is geographically uneven in the Russian territory: it is lower in the regions than in the 
central part of the country.
The academic mobility of the students in Russia requires the development according to the following principles:
1) dynamics – creating efficient practices for the students to move freely across the world educational space and 
recognizing the periods of study and research activity at international institutions of higher education;
2) a scientific character – intensifying a research component of academic mobility and involving international 
students in research activities;
3) humanization – psychological and pedagogical maintenance of academic mobility;
4) cultural conformity – teaching and educating students within a framework of the world, regional, and national 
cultures;
5) the senior students’ freedom to choose courses of study that contain new and meaningful information, using 
modern methods and techniques of teaching and tailoring a study schedule through academic mobility (Kozlova, 
2012).
1.2. Research background
It is appropriate to say that nowadays short-term courses take quite a significant part in changing the academic 
mobility statistics across the world. In recent years, universities have experienced a significant growth in short-term 
foreign language programs, frequently at the expense of the semester and year-long study abroad programs, that 
used to be much more traditional in the past (Savage & Hughes, 2014). In an attempt to intensify the educational 
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process at institutions of higher education and compensate for the lack of classroom contact hours, short-term 
courses abroad, particularly in summer, are being promoted by faculty members and administrators. It’s noteworthy 
that short-term courses seem to be more attractive to students than longer-term programs abroad. According to 
Chieffo and Griffiths (2009), the increasing popularity of short-term courses can be explained by the economic 
situation in the country. Russia is not an exception. Students and parents are usually responsible for paying the 
tuition, travel and living expenses for study abroad programs, and the costs of short-term courses are generally much 
less expensive than the traditional longer-term programs abroad. Furthermore, the absence or substantial lack of 
government financial support mean that more students are working to pay their way through the university, and 
keeping a job is much easier in case the student leaves the job for a few weeks rather than for a semester or a whole 
year. For the same economic reasons the vast majority of Russian students prefer two-week or three-week 
immersion programs abroad to those short-term programs lasting for over a month. In addition, short-term summer 
courses are very attractive to students who can combine their language immersion with the cultural immersion due 
to better travel and sightseeing opportunities, provided in the summer time. 
Short-term language courses are being opened worldwide to stimulate language learning and to develop language 
proficiency. Comparative linguistic research studies attempted to investigate the differences between language 
learning at home and abroad for different student groups. These projects examined specific linguistic features and 
language usage elements that may show differences between the students who study only in their home university 
and those with the experience in a foreign language immersion program (Freed, 1998). More recently there appeared 
a number of research studies aiming at predicting and measuring language acquisition growth during short-term 
stays abroad compared with semester and year-long study abroad programs. However, according to Poole and Davis
(2006), the literature that attempts to measure the success of the language acquisition process focuses primarily on 
extended immersion or study abroad programs lasting from a semester to a full year or more. That leads to the lack 
of empirical data about the benefits of short-term courses. The present study makes an attempt to provide a 
meaningful judgment of the university students’ opinion of how short-term language immersion programs abroad 
influence the development of the language competences.  
2. Objectives, methodology and research design 
The research questions were: 1) to investigate the students’ experience with short-term language courses abroad; 
2) to ascertain the impact of short-term language courses abroad on language competences as it is perceived by
language learners at the university level. The research reports the results of the questionnaire study, conducted at 
Novosibirsk State Pedagogical University. The questionnaire was compiled by drawing on our previous experience, 
some of the questions were adapted to meet the objectives of the current survey from our research published earlier 
(Makarova, et al., 2012). The respondents were the students of the faculty of foreign languages. Some of them had 
attended short-term language courses in the UK in the past. The designed questionnaire consisted of two parts. The 
first part was constructed of demographic questions (age, gender, year in the university, the native language(s), the 
languages studied at the university, the languages spoken, the age when the respondent began to study the English 
language etc.), while the second section dealt with research questions. Research questions included yes/no questions, 
open-ended questions and multiple choice questions. The questions from the second section addressed the 
respondents’ experience with short-term language courses abroad, their attitudes to such courses, and the perceived 
impact of the attended courses on students’ language competences. The questionnaire was administered online in 
January 2015. Purposive sampling was used to ensure that a sufficient number of students who had attended a short-
term course abroad in the past would take part in the survey. The students were not limited in time to fill in the form 
and could do that in their free time. The whole procedure of collecting the data took about 3 days. Descriptive 
statistics tools were used to process the results from yes/no and multiple choice questions. To calculate the 
significance of differences in the responses given by the subjects, chi-square analysis was employed. Open ended 
questions were processed analyzing key words and key word frequencies. The total of 89 students participated in the 
survey. Most participants in the research were female students (96.5%), which can be explained by student 
population in Russian pedagogical universities. Traditionally teaching profession in Russia is associated with female 
occupation due to certain cultural as well as economic reasons. The students’ age was between 18 and 24, the 
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majority of them being between 20 and 22. The average age range was 20.6 years. The languages studied by the 
subject group were: English (100%), German (32%), French (22%), Chinese (4%), Spanish (2.2 %) and Italian 
(1.1%). Other languages spoken by the respondents were Ukrainian, Kazakh, Yakut, Altai and Polish. The vast 
majority of the respondents began to study the English language in a primary school at the age of 8-9 as is 
prescribed by the State Educational Standards of Russian Federation.
3. Discussion of the research outcomes
Five questions addressed the subjects’ participation in short-term language courses abroad: ‘Have you ever done 
a short-term language course abroad? If you have, state the number of times’, ‘Would you like to attend a short-term 
language course abroad in the future?’, ‘Would you like to attend the same short-term language course abroad more 
than once?’, ‘Would you recommend other students to attend short-term language courses abroad?’, ‘Would you 
prefer to do a General English course / a Business English course / an Intensive English course / a Professional 
development course / an Exam course? Rank your preferences from 5 – the most interesting type for you to 1 – the 
least interesting type for you.’ 
In our study 38 participants out of 89 (42.7%) attended short-term language courses abroad in the period from 
2012 to 2014, of which 1 subject (3.5 %) attended the same course twice and 5 subjects (13%) attended different 
short-term language courses abroad more than once. All 38 participants attended short-term language courses held 
across the UK. The courses were run either by a language school, accredited by the British Council, or by a 
university, namely the University College London. According to the students’ responses to the question ‘Would you 
like to attend a short-term language course abroad in the future?’, the vast majority of all the respondents (92.9 %), 
including those who had no personal experience with such language courses, express great interest in participation 
in a short-term language course abroad in the future and all of them (100%) would recommend other students to 
attend such courses abroad. As for the question ‘Would you like to attend the same short-term language course 
abroad more than once?’, only 46% of affirmative answers were calculated. The majority of affirmative answers 
(62%) were received from students with prior experience in the short-term language courses abroad. Subjects’ 
responses to questions about participation in short-term language courses abroad (% affirmative answers) are 
summarized in Table 1.
Table 1. Subjects’ responses to questions about participation in short-term language courses abroad (% affirmative answers)
Subjects’ responses to questions % affirmative answers
Have you ever done a short-term language course abroad?
Would you like to attend a short-term language course abroad in the future?
42.7
     92.9
Would you recommend other students to attend such courses?      100
Would like to attend the same short-term language course abroad more than 
once?
      46
When the subjects were invited to rank the types of short-term courses according to their preferences, all types 
were positively evaluated by Russian students as being interesting for them. A 5-point Lickert scale was used to 
measure students’ preferences here. It should be noted that all average entries were above 3 points, the most popular 
choices being a General English course and a Business English course while the Exam course was evaluated as the 
least popular. The subjects’ ranking of different types of language courses abroad is presented in Table 2.
Table 2. The subjects’ ranking of different types of short-term language courses abroad
Type The subjects’ ranking
a General English course         5
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As for the evaluation of the impact of short-term language courses abroad on students’ language proficiency only 
the answers from respondents’ questionnaires who had attended a short-term language course abroad in the past 
were selected for the analysis. The following six communicative language competences were chosen for evaluation 
in accordance with the Common European Framework of Reference for Languages (CEFR): phonological, lexical, 
grammatical, semantic, orthographic and orthoepic competence. By orthoepic competence the ability to produce a 
correct pronunciation from the written form is meant, while phonological control presupposes accurate free 
production of sounds and intonation patterns of the given language (CEFR, 2001). According to the collected 
research data the subjects give the highest ranking to the impact of short-term language courses abroad on their 
SKRQRORJLFDO FRQWURO  WKH GLIIHUHQFH LV VLJQLILFDQW DW Ȥ  DQG RUWKRHSLF FRPSHWHQFH  WKH
GLIIHUHQFH LV VLJQLILFDQW DW Ȥ .4), which can be explained by the fact that most of the respondents (79%) had 
attended at least once the course in English phonetics held at one of the world leading universities University 
College London, and benefited from theoretical as well as practical side in this specialist area. The respondents also 
give equally high ranking to the impact of the attended courses on their semantic and lexical competences (82.4%, 
WKHGLIIHUHQFH LVVLJQLILFDQWDWȤ DQG WKHGLIIHUHQFH LV VLJQLILFDQWDWȤ 9.2, respectively), while the 
impact of the attended courses on grammar and orthography can be characterized as less significant from learners’ 
SHUVSHFWLYH  WKH GLIIHUHQFH LV VLJQLILFDQW DW Ȥ  DQG  WKH GLIIHUHQFH LV VLJQLILFDQW DW Ȥ  2, 
respectively). The evaluated impact of short-term language courses abroad on students’ linguistic competences is 
presented in Table 3.
Table 3. The evaluated impact of short-term language courses abroad on students’ linguistic competences
Types of linguistic competences Subjects (%)
phonological control 89.9
orthoepic competence 84.9
semantic competence 82.4
lexical competence 76.7
grammar 46.6
orthography 29.6
The detailed analysis of the phonological competence revealed that the respondents admitted equally high the 
impact of short-term language courses abroad on the descriptors of this competence, namely sounds production 
(90.2%, the difference is significant DWȤ LQWRQDWLRQWKHGLIIHUHQFHLVVLJQLILFDQWDWȤ JHQHUDO
FRPSUHKHQVLRQ WKHGLIIHUHQFH LVVLJQLILFDQWDWȤ DQG OLVWHQLQJ IRUSDUWLFXODUVRXQGVDQG LQWRQDWLRQ
SDWWHUQVWKHGLIIHUHQFHLVVLJQLILFDQWDWȤ , which is presented in Table 4.
Table 4. The evaluated impact of short-term language courses abroad on students’ phonological competence
Phonological competence Subjects (%)
sounds production 90.2
intonation 90.2
general comprehension 94.6
listening for particular sounds and intonation patterns 86.9
a Business English course         4.5
an Intensive English         4.2
a Professional development course         4.6
an Exam course         3.4
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Russian subjects mark high the impact of short-term language courses abroad on their attitude towards the 
IRUHLJQ ODQJXDJH  WKHGLIIHUHQFH LV VLJQLILFDQWDW Ȥ DQG WKH WDUJHWFXOWXUH  the difference is 
VLJQLILFDQWDWȤ , which changed from neutral to more positive. The results are summarized in Table 5.
Table 5. The evaluated impact of short-term language courses abroad on students’ attitude towards the foreign language and the target culture
Aspect Subjects (%)
Attitude towards the foreign language 96.5
Attitude towards the target culture 70.6
Overall, we can conclude that Russian students confirm that short-term language courses abroad have a greater 
impact on their attitude towards the language under study than towards the target culture. The analysis of the short-
term course programs, available on the university/ school websites, can give us an explanation to such finding. 
Acquaintance with the target culture is viewed as a supplementary tool of developing language competences during 
language short-term courses, meanwhile the focus of the evaluated courses is primarily on language teaching.
4. Conclusion 
The migration of the academically oriented young people is currently a central link in the world system of higher 
education. At present short-term language courses abroad are gaining in their popularity mainly due to the economic 
reasons. Our study has shown that most respondents are interested in having more experience with short-term 
language courses abroad in the future and give positive ranking to the impact of such programs on most components 
of language competence. The research results proved our hypothesis that short-term language courses as a part of a 
university students’ academic mobility program have a positive impact on the development of language 
competences from students’ perspective and thus should be integrated into academic process of Russian higher 
education system. Since we do not know any other national study of learners’ attitudes to the impact of short-term
language courses abroad on students’ language competences, it is impossible to tell whether such high level of 
impact attributed by the Russians to short-term courses abroad is due to cultural paradigm or learners’ individual 
preferences. These issues can be addressed in our future research. From the theoretical and applied perspectives, the 
research draws attention to the importance of the development of students’ academic mobility via short-term 
language courses abroad to intensify the foreign language learning process in the university environment and to 
enable personal and professional growth of the participants to meet the national as well as international standards in 
education. 
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Appendix A: The questionnaire “The impact of short-term language courses abroad on the development of 
language competences”
Please answer the following questions:
Section 1.
1. What is your name?
2. How old are you?
3. What is your gender?
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4. Where were you born? 
5. What is your native language(s)?
6. What is your year at the University?
7. How old were you when you first began to study English?
8. What other foreign languages can you speak?
Section 2.
1. Have you ever done any short-term language course abroad? If you have, state the country and the number 
of times.
2. Would you like to attend the same short-term language course abroad more than once?
3. Would you like to do a short-term language course abroad in the future?
4. Would you recommend your fellow-students to do a short-term language course abroad?
5. Would you prefer to do a General English course/a Business English course/ an Intensive English course/ a 
Professional development course/ an Exam course? Rank your preferences from 5 – the most interesting 
type for you to 1 – the least interesting type for you.
6. Evaluate the impact of the short-term language course on language acquisition on the scale of characteristics 
listed below (very little 1 2 3 4 5  very much). To give your own opinion, highlight the required figure:
1) phonological competence (sounds and intonation in speaking) 1  2  3  4  5
2) grammatical competence  1  2  3  4  5
3) lexical competence            1  2  3  4  5
4) semantic competence        1  2  3  4  5
5) orthoepic competence  (sounds and intonation in reading)       1  2  3  4  5
6) orthographic competence   1  2  3  4  5
7. Evaluate the impact of the short-term language course on the components of phonological competence on the 
scale of characteristics listed below (very little 1 2 3 4 5 very much). To give your own opinion, highlight the 
required figure:
1) sounds production             1  2  3  4  5
2) intonation                          1  2  3  4  5
3) general comprehension     1  2  3  4  5
4) listening for particular sounds and intonation patterns        1  2  3  4  5
8. Evaluate the impact of the short-term language course abroad on your attitude towards the foreign language and 
the target culture on the scale of characteristics listed below (very little 1 2 3 4 5 very much). To give your own 
opinion, highlight the required figure:
1) attitude towards the foreign language  1  2  3  4  5
2) attitude towards the target culture        1  2  3  4  5
Thank you for your time!
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